
the form of their argument that, when examined more closely, suggest that the 
applications of learning theory to teaching, and to questions of teacher expertise, 
are more complex than a reading of their article suggests.

INTRODUCTION

learning theories and the practices based upon them. 

these features but goes beyond them to argue that,

construction is a dialectical process grounded in a system of social relations that 

of reasoning. 

selected group about to embark on a Master’s module — showed little prior awareness 

applying any learning theory to practice is complex. This response is based mainly 
around assumptions that appear to underpin Maclellan and Soden’s argument. 

the issues are important and worth discussing.

et al.



shape teachers’ thought are the types of exam questions that their students will sit; 

up by teachers in order to apply Maclellan and Soden’s argument (for example, 

to expect that the ethos created by policy frameworks would determine teachers 

Soden imagine. This is as good a reason as any to open up teachers’ awareness of 

no guarantee that teachers can successfully apply them in all their classes and at all 
times. Teachers’ choices are not always simple to make.

students had some idiosyncratic ideas about stars. Among these were that stars 
switch off during the day, or that they were like solar lights in the garden that are 

a good opportunity to let them research and explore their own theories, to gently 
challenge them to consider how adequate they are, and, hopefully, to come closer to 

at all. They are not much interested in learning the prescribed course – by enquiry or 

contexts of school, curriculum, targets and standards, and policy frameworks and, 

options but does not necessarily determine all the practice.
So, there are a number of questions that arise at this point. 

• What structural changes need to be made to the whole system if it is agreed 

• How do we reconcile required course work, time issues and the principles 



• What exactly are the relationships between research and practitioner theories 

teacher incompetence. Maclellan and Soden presumably do not hold this assumption. 

that sounds judgemental. Commenting upon the themes in the teachers’ responses, 

Such a theoretical eclecticism is worrying because it suggests a lack of 

message that learning is likely when there is a culture of enquiry aimed at 

theories and they understand them and see their implications. What is necessary is 
that they want to understand these things and are ready to do so. In that sense, there 
is a spirit of enquiry among them. I might help foster it by organising my exposition 

on these occasions but does not justify the practice any more than notions of good 
didactic teaching1. This is not to deny the usefulness of research, only that teacher 

with some pupils, and in some contexts, and less so with others. Research theories 

occur within the classroom or impinge upon it from elsewhere. Suggestions from 
researchers should take this into account.

draws attention to the different ways students may experience the same learning 

of learning is occurring and, what sort of understanding or awareness each pupil is 

researchers and teachers in theory building.



us to suspect that educational theory consists of more than an application of learning 

direction of theory construction is from academic research to practice. In this case, 

recognising that the process of educational theory building, and it application should 
not be thought to be unidirectional. The question is how to promote the necessary 
dialogue so that both teachers and researchers engage jointly in theory building.

I raise this question because it is beginning to exercise my mind, is implied by the 

reality, only that we cannot know it for sure on the basis of our experiences. Our 

know for sure are real and absolute. For example, entities such as atoms, molecules, 
electrons, electron shells, elements and compounds are real and absolute because 
they explain far more than they were designed to do. 

then we should be at a loss to explain how the explanations in which they 
feature could possibly be so useful, for it would be astounding if theories with 

explanations, in a number of different areas, just as we should expect if it 

The question that concerns me is one similar to that of cultural bias in subjects such 
as history, modern studies, religious education, and so on. Through the theories that 

philosophical underpinning. Of course, this extends into other issues about the nature 
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In summary, Maclellan and Soden are right to highlight the need for teachers to 

do but also to increase their options for action in the complexities of interactions 

of academic learning theory to teaching, and consequently to concepts of teacher 

NOTES

then be categorised as being unique among the academic disciplines. We can hypothesise that an 
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at the interface between the professional cultures of practitioners in schools and researchers in higher 
education,

on the outcomes of learning, 
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