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Collecting Data and Developing a 

Precision Problem Statement

1

Process for Individualized 

Interventions

• Step 1

Establish procedures and a collaborative 

team 

• Step 2

Gather information and data

• Step 3

Develop a Precision Problem Statement 
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Understanding Challenging Behavior

3

What is Challenging Behavior?
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The Impact of Challenging Behaviors on 

Young Children
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Elevator Speech

• Review the handouts, ‘Facts About Young 
Children with Challenging Behavior’ and ‘Walter 
S. Gilliam’s Statistics on Suspensions and 
Expulsions’

• In groups of  three, develop a 1 to 2 minute 
speech for your school board and Superintendent 
around your assigned area:
o Section I - significance of challenging behavior in 

young children

o Section II - costs of challenging behaviors to society, 
schools, parents etc.

o Section III - positive outcomes that are possible for 
young children with challenging behaviors
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Understanding Behavior
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Form, Function and Consequence

Form Function Consequence
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Describing the Behavior
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Classroom Behavior Record
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What Does Challenging Behavior Look 

Like?

11

Data Collection

• Anecdotal recording

• Event recording

• Duration recording

• A-B-C recording
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Classroom Behavior Record for Tim
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Developing a Precision Statement for 

Problem Behavior

14
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Precision Problem Behavior 

Statement Practice Opportunity

15

What Happens Just Before?

•Children are transitioning 
from one activity to another

What Does the Behavior Look 

Like?

•Samantha runs, pushes and 
shoves other children to be at 
the front of the line or to get to 
her favorite center daily

•She hits or pushes other 
children that get in front of her 
in line

•Screams, cries, falls to floor 
kicking when told to go to the 
back of the line

•When Circle Time ends, 
Samantha runs across the room 
to the Housekeeping Center

What Happens After?

•Teacher allows Samantha 
to stay at the front of the 
line

•The teacher asks 
Samantha to come back to 
the circle to choose a 
center, she refuses and 
remains at the 
housekeeping center and 
gets to play in her favorite 
center

During transitions from circle time to center time and from center time to outside play and back, Samantha runs, pushes, and 

shoves other children to get to be at the front of the line or to get to her favorite center on a daily basis.   

If a child gets in line in front of her, she hits the child and pushes her way to the front of the line. When the teacher tells 

her to go to the back of the line, she screams, cries, and falls to the floor kicking.

The teacher allows her to stay at the front of the line.  When circle time is ended, Samantha runs across the room to the 

housekeeping center.  When the teacher asks her to come back to the circle to choose a center, she refuses to come and 

Samantha screams and cries and falls to the floor kicking and she gets to stay in her favorite center. 

What Happens Just 

Before?
What Does the 

Behavior Look Like?
What Happens After?

• Children are 

transitioning from 

one activity to 

another

• Samantha runs, 

pushes and shoves

other children to be

at the front of the 

line or to get to her

favorite center daily

• She hits or pushes 

other children that

get in front of her

in line

• Screams, cries, falls

to floor kicking when 

told to go to the back 

of the line

• When Circle Time 

ends, Samantha runs 

across the room to 

the Housekeeping 

Center

• Teacher allows 

Samantha to stay at

the front of the line

• The teacher asks 

Samantha to come

back to the circle to 

choose a center,

she refuses and 

remains at the 

Housekeeping Center 

and gets to 

play in her favorite 

center.

Precision Problem Behavior 
Statement Example for Samantha
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Video Learning Opportunity

A-B-C
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Developing a Precision Problem 

Behavior Statement for Tim
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Developing a Precision Problem 

Behavior Statement for Tim
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Precision Problem Behavior 

Statement Example for Tim

20

What Happens Just Before?

•Watching 
children playing 
in the block 
center

•Tim approaches 
the children 
playing

What Does the Behavior Look 

Like?

•Grabs toys from other 
children

•Jumps on a child, pulls hair, 
spits sticks out tongue, 
scratches, pushes

•Occurs during centers and 
outdoors every day

What Happens After?

•Children call for help from 
the teacher

•Tim continues to play with 
his truck

•Teacher intervenes and 
moves Tim away from the 
group

•Tim may be escaping the 
Teacher’s reprimand

Every day during center time and outdoor play when children are involved in 

independent play, Tim watches the other children then moves into their play area 

and grabs the toys with which they are playing. When they resist giving him the 

toy,  he jumps on them, pulls their hair, spits, sticks out his tongue, hits, scratches 

and pushes the other children.  When the children call for help from the teacher, 

Tim moves away and continues to play with his truck.  If the teacher intervenes to 

move Tim away from the group, he becomes “limp “and falls to the ground.
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North Carolina Preliminary Pyramid 

Assessment

21

Developmentally Appropriate 

Instruction

22http://earlylearningprogressions.fpg.unc.edu/
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Developmental Learning Progressions 

Learning Opportunity

Using the North Carolina Early Learning and Development 
Progressions:  Birth to Five:

• Review the skills a child would be expected to have at 
each of the emotional and social skill areas from 24 to 42 
months

• Determine which skills Tim is exhibiting in these age 
ranges

• Determine which skills might be next steps for Tim

• Review the Elicitation Strategies and the suggested 
Routines Based Interventions (Embedded Instruction) and 
determine what instruction you might utilize with Tim to 
facilitate development in these skill areas

23

Wrap-Up

24
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Exit Card

25
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